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High School Students Photo Collection Published

The Way We Are 2004 photo
collection (A4 variant size,
64 pages, in Japanese) fea-
tures 26 prizewinning en-
tries selected from the total
of 214 submissions (1,070
photographs) received for
, the eighth annual Photo

, ; =" and Message Contest. As
before, the collection is laid out like a magazine,
bringing to readers the hopes and dreams as
well as worries and woes of high school students
just as they are. This edition, too, is packed with
interest, including feature pages collecting some
of the memorable messages submitted to the
contest under the title “Our Own Voices” and
notable items in the news for 2004.

More than 50 works from The Way We Are
photo collections can be viewed at the English
website “The Way We Are: Photo Essays of
High School Students in Japan.” Each photo
essay features five photographs with captions,
a profile of the subject, and an English transla-
tion of the text messages by the photographer
and the subject. Two easy-to-understand rewrite
versions of the Japanese captions and essays

(one with and the other without yomigana read-
ings) are also provided for language learners.
Moreover, where necessary, footnotes and links
to explanatory photos and in-depth explana-
tions are appended to the English translations.
For some photos, visitors can also listen to an
audio recording.

To receive a copy of The Way We Are 2004,
send a letter by e-mail or fax with your full name,
delivery address (including country), affiliated
school or institution name, and e-mail address, re-
ferring to the contact information below. The
deadline for applications is October 10. A free
copy will be sent in response to the first 100 ap-
plications.

E-mail: twwa-photoessay@tjf.or.jp
FAX: 81-3-5322-5215

Please also note that yomigana for the Japanese
text and the insert providing an English transla-
tion of the text are no longer included. The Japa-
nese edition will be sent to those who apply to
receive the volume. Those who received the photo
collection as a donation in past years should apply
again to receive the collection.

Photo Essay Cafe: Write-in Messages Can Now Be Posted at the Site

In July 2005, 157 works that had been submitted
to the Photo Essay Cafe as of the end of March
2005 were published on the Deai Photo Essay
Cafe website. Now, those who register at the
site can write in questions and comments for in-
dividual entries that will appear on the site. We
hope you will come to the site and enjoy the
opportunity to communicate with high school
students from countries all over the world.
The Japanese reception team consisting of
seven high school students is currently in the
process of selecting students to visit Japan in
November 2005. What kind of students will the
team choose to come to Japan? The hopes of the
reception team are diverse—"someone with the
same interests,”“someone with a personality the
opposite of myself, ”“someone who’s funny,”

Shttp://www.tjf.or.jp/photoessaycafe/

and so on—and all are looking forward to the
joint projects to be undertaken during the visi-
tors” stay. Photo essays by the diverse individ-
uals who make up the team can be found at the

Deai Photo Essay Cafe under “Japan.”
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Activities

Activity 1: Observing, Reflecting

brL VA

FADHK

My Home

Important expressions

® Sentence patterns
~IT~DD 0 i El
2 B~ORETT

® Vocabulary
L 72D next to, WED left, ?—T right

©® Names of rooms
Bt /%7 kitchen, #4227 (L —21) dining room, JEIiL ey
7 (v —L\), living room, a‘olﬁléf;’ﬁ bath, 75%%;‘7% washbasin room, A
L toilet, %% entrance/entrance hall, ﬁé"%’/{ stairs, ﬁ]% Japanese-style
room, i Western style room, ~0)4|§J;E someone s room, i
bedding closet, i T" T corridor/ hall, =& % study, ﬂﬁTﬁ basement

Necessary background knowledge

Beginner level competence (approximately 150 hours of study)

Preparations

® Select photographs showing rooms in the home from the TJF Photo
Data Bank. See Feature-2 for examples

@ Download and print out the D K (layout plan) from the

Takarabako website.

Procedure

1. Show the students the layout plan and, saying “ Z 411 ﬁ“( I,
ask them what they think it is.

2. After listening to the students’ ideas, tell them it is called a F'Eﬁﬂil H
I madorizu, and explain that it is a plan showing the layout of
rooms in a home.

3. Next, referring to the layout plan, introduce the names of the rooms
in Japanese while showrng the photographs Use the expressmns
vz~ i~ (e, ) h'\f?b)ﬁ)”)i‘f " (Example “zz
*Eﬁf?‘ " [Showing the photo] “7255“(?‘ “HEAnET, Ekhﬁi’
BHVET, ZOLEYVCERAL BHET . ") If necessary, add
supplementary explanations of the functions of a room. See Tips
for Teachers 1. Depending on the level of the learners, add expla-
nation in their language or start out by introducing the expression

lZ~7%3 37’)% and as you go on, try repeating questions like “
DERVIM N BYET %2,” getting the students to provide the
explanations.

4. After finishing with the explanation of the rooms, draw their atten-

__LDK,” saying “Z SHUERITT b, BATES

\»,” and explain that “__” ‘

(Example: Zhi, IROMTT. LBVEY IV —4TT, DEFA=>y

N—nTF, KA Bred, ok, cosooiii ook

¥, BIABR I/ LI3H 2 $4 4. This shows the number of rooms.

L means living room. D means dining room. K means kitchen. The

tion to the expression “

indicates the number of rooms in the house.

number at the beginning tells how many rooms there are besides the

kitchen-living-dining room. The bath and toilet are not counted.)

Activity ideas by Arakawa Yohey, Associate Professor of Japanese, Tokyo University of Foreign Studies and Yoshida
Kayo, MA Candidate, Graduate School of Area and Cultural Studies, Tokyo University of Foreign Studies.

In this issue, four pages are specially devoted to Activities, presenting ideas and teaching plans for using the resources
and information provided on the Feature pages.

5. Next, show them another layout plan and, asking ”%LDK'C“T?%,”
have the students provide the answer. Repeat several times. It is help-
ful to the students when explaining about the layout of their own

“_DK”and “__K.”

6. Now hand out sheets of paper and have students draw the layout

home if different layouts are used, including

plan of their own home. See Tips for Teachers 2.

7. When they have completed their drawings, divide the class into
groups of 4 or 5 and have each person in each group show the
others their layout plan and explain the rooms using the phrases
YZTE~STT, ~DERD (QEJ\ E) I2~H3% Y % 9.” Each one can be
asked questions—like “ % Z & 7LD TY 1, “Z DI £
BRI ZOMRTIELET R, RiepzET. SuLie
Lol EE T, ISR EORBEDOE I ETT D —
to get them to think about the relationships between the house
and the family. Depending on the level of the learners, these ques-
tions may be asked in the students’ native language. See Tips for
Teachers 3.

8. In summing up the class at the end, the teacher may say, “So now
we can all explain what our home is like in Japanese (7%7’;?5/\/0)%
ZEDDWTELL)CANELZ),” and note the sentence patterns that
have been studied that day. The teacher may also point out “how
you can get a glimpse of the relationship between a person and
her/his famlly by asking questions about their house (& AERTT
I, EEE, Kl LOORHY B HHDET).”

Purpose of this activity

The focus of this activity is to get the learners themselves to think
about the spaces they live in through the physical form of the home.
It gives the spotlight to each student by having each one draw the lay-
out of his or her home and talk about it.

The activity is designed to learn how to explain the layout of one’s
home in simple terms in another language. The use of visual materi-
als is useful both for teaching another language and for helping the
teacher determine whether the students have learned the correct
usage of the words. In introducing the layout of the house, moreover,
sentence patterns such as “~ DI come up frequently, encouraging
expansions dealing with the relationships among family members

and their daily activities.

Report of experimental class
This activity was tested in a lower-intermediate university-level class
using about 50 minutes of a class (hour and a half). The five students in
the class were from the United States, Korea, Australia, and Singapore.
The students became more aware of their relations with other
members of the family in the course of the explanatrons of the layout
and the questions and answers during the class: T, B ?:ffub)T
LERRET (In the living room, my father watches TV.) “\» & 1% i
SRR, bRLOMETT, Ak, BAIKEZ LD, TAbELEIL
7, DEILADHESSVLBIZALELOT, VLT (The room I like
best is my own room. I can nap, listen to music, call my friends. I like
it because it is the room farthest away from my parents’ room.) sk
SADLWAIELEEITT, WOBIEY Y TLEEIZLET.” (My mother’s
hobby is shodo. She always practices her calligraphy in the living
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room.) After a student finished explaining, the other students were
asked to guess how many were living in that student’s house, and this

encouraged them to listen closely.

Tips for teachers

1. Prepare a vocabulary list and use the separately available supple-
mentary explanations of the functions of rooms according to the
level of your students.

2. In cases where students are reluctant to talk about their own
homes, let them explain the layout of what they think would be the
ideal house.

3. When having the students present their layouts, the discussion can
be made more lively and the students can be led to think about the
family ties by asking various questions. While the students are
presenting their layouts to each other in the groups, the teacher
can circulate among the groups, listening to parts of the presenta-
tions and interjecting several questions. Another approach is to or-
ganize the questions (see Procedure 7) on a handout and have the
students ask each other the questions and fill out the questions on
the handout.

4. Discussion in the students’ native language can expand to such
topics as terms used in layout plans, explaining the size of rooms,
relationship of layout to the cardinal directions, most common
rooms in the house, and things like how changes in the structure

of the home can affect family life, etc.

Supplementary explanations of the functions of rooms in a Japa-
nese house

4 =27V —2 Dining room: Room for eating meals. Usually adja-
cent to the kitchen.

YEY Y —24 Living room: Room where family gathers in general. In
some homes, this is also a room for study or reading. In some homes
this room is Japanese-style, in others it is Western-style.

FJA4 53 Bath: Room where the bathtub and place for washing are
combined. In a Japanese house, the bath, toilet, and area around the
washbasin are separate and independent spaces.

%F‘;ﬁ Entrance/entrance hall: This is the area where shoes are removed.
e Japanese-style room: Room floored with tatami mats. Most are
equipped with a large closet (oshiire) for bedding or other storage.
E&% Western-style room: Room with a wooden or carpeted floor. No
tatami.

fAn Bedding closet: Storage closet in a Japanese-style room. Usually
used for futon bedding or zabuton cushions, as well as for keeping old

and unused clothing, cleaning equipment, and so on.

Activity 2: Imagining, Understanding

Bzt >TOX

What X Means to Us

Important expressions
® Verbs
AlZBIlzdH7h £7
® Sentence patterns
[Noun] 7 & fﬁﬁm ES )
[Plain verb] & u_ub =
® Linking expressions
~IZTEHSTD

Necessary background knowledge
Beginner-level grammatical knowledge and competence
* However, some intermediate-level grammatical issues and other col-

loquial expressions are used.

Preparations

® Select photographs from the TJF Photo Data Bank that show spe-
cial features of Japanese high school activities.
Examples (See Feature-3): A: Evacuation drill: 00208c, B: Sports Day
obstacle course: hj_taiikusail2, C: Keeping the newspapers in order:
97065e, D: Clean-up duty: 97218a, E: Cheering for their team color
on Sports Day: hj_taiikusai02

Procedure

1. Divide the students into small groups of 3 or 4 students. In the
classroom, show photographs (other than those selected by the
teacher as instructed above) of ordinary scenes (e.g., sm098; in
class) and ask students questions about them such as “ZZIZ&2T
Fin, LTS

2. The teacher, responding to the students, uses various expressions
suchas “29TTH, Th, ALk, bDDEEA, SAUSBESADHAT
¥, %5 ..." (That's right. Well, maybe, but we don’t really know.
That is your idea. So . . .) and so on, and, introduce sentence pat-
terns using the students’ replies such as “[noun] £EHVLET” and

“[plain Verb]kmb LE 3
Examples: “EpLOREHVET . “RAELTVBERLET

3. Now show one of the photographs selected beforehand (e.g., hj_
taiikusail2; Sports Day obstacle course), and ask the same ques-
tions as in 1) above. In the case of this photograph the expected re-
sponses would be such things as ”Z K—vi oz gL —RE

NS AT S AT RS S

4. After checking that the learner can correctly use the sentence pat—
terns “[noun]7Z & f'.ﬂ WX 9”7 and “[plain verb] & f"d WX 9,” th
teacher should give the answer in simple Japanese. In the case of
this photograph, the teacher can say “Z413)AL ’)75!14 YDL—ATT,
T, EOLOL=ATYE, SUPRAEL—AL BN EE A, FEODDAEL
T ASUERLEBL—RATT, AELE. TS0 EEI 29, TF.” (This is
one of the races on a school’s Field Day. It's not a serious competi-
tion for speed, but a race just for the fun of it. It is a race to see who
can get a piece of bread fastest without using hands. It is called
pankui kyoso.)

5. In addition, draw the accompanying diagram on the white board,
and, introduce the verb “&7:h %9 (correspond to),” saying “[RD
SHEIB R BO~ B E ¥,” explaining what corresponds
to Field Day in the students’ country. Also, have the groups dis-
cuss the events in a Field Day and think whether there are inter-
esting events corresponding to Japan’s “/3> {2 &x9%9” and what
kind of events they are. Have them present to the class their con-
clusions about what correspondences they found, using “Al, i

HDBICHIZ) £T.

IAEI D

RN VEERIZ)

Athletic Meeting

Potato sack race

[Japan] [students’ country]

6. Once the students have mastered the use of “&% 7z H £9,” hand out

one of the previously selected photographs to each group and have
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them present sentences to the class following the patterns: “ Z 41
~EEHCET and TR B O~ B £ T

7. In summing up the class at the end, the teacher can explain the use-
fulness of this sentence pattern in achieving communication: “ Z#1
ZNOIMLBLACET, BOLALLO, bhsALbObENET, T
b, RekLznELE b0 XLofiticb i ET, 2nEE L THE
Ld, 272, b0 Xfbobos, AEo~ch T, LaonnT
&% 9.” (Each culture is different. There are often interesting and
unusual things or customs in another culture, but usually there is
something in our own culture that corresponds to them. We should
think about those correspondences. We can also talk about the

things in our own culture that correspond to Xs in Japan.)

Purpose of this activity

As shown in diagram, this activity is aimed at helping students un-
derstand an event they may find hard to grasp in another culture by
finding an equivalent to it in their own culture. The word “&7: ) %
§” is new to them, but grammatically it fits within the beginner syl-
labus. In the cognitive sciences it is known that the basis of under-
standing the unfamiliar is by “relation to what is already known.”
This activity, which prompts students to consciously think about cor-
respondences, can diminish the learners’ resistance and bias (ethno-
centrism) vis-a-vis new or novel things. It can help them understand,
from the viewpoint of cultural relativism, how the needs and desires
that are at the basis of culture are universal even though their mani-
festation or expression may differ with diversity in conditions and
ways of thinking.

Report of experimental class

This activity was tested in an intermediate university-level class dur-
ing an hour-and-a-half class. The fourteen students in the class were
from all over the world (China/Hong Kong, Korea, the United States,
Canada, Germany, Italy, Bosnia-Herzegovina).

Sports events like Japan’s undokai are found in most countries of
the world and the students reported on many events held for sheer
enjoyment and fun other than the usual relay and other competitive
races. The potato sack race (in which contestants race with both feet
in a large burlap sack) of the United States is one example. There were
also interesting reports of differences in ways of naming competing
teams and comparing cheering styles. The groups were made up of 3
to 4 students but students who tended to be quiet in class spoke up
actively on this topic.

After the class, some of the students who live in Japan mentioned
that the “AlZBIZ & 7 ) £ 7" sentence pattern would be useful in ex-
plaining their cultures to others.

Tips for teachers

When teaching about the characteristics of Japanese culture, one often
comes upon topics that have no equivalent in the students’ culture.
For example, the practice of students cleaning their own classrooms
is also familiar in China and Korea, but not often found in other coun-
tries. This situation can be dealt with in two ways:

There is no need to be constrained by the idea of “cleaning,” but
look for some obligation or responsibility students perform for their
school and look for activities that correspond in that category, ex-
pressing the idea using the “~I2 & 7 ) £ 9" expression. (In fact, in
the above experimental class, a student from Bosnia-Herzegovina
said “HAD 2501, B boHO ED KDY IcdH 70 %F.” (In our

country, ‘watering the flowers’ is the equivalent to cleaning class-
rooms in Japan.) “Tying up newspapers” (in Japan) has its comple-
ment in some countries in “recycle activities” and “hinan kunren”
(evacuation drill) has its equivalent in “preparedness for emergen-
cies” in other countries.

The other approach, although it may call for a somewhat greater
competence in Japanese, is to explain that there is no equivalent in the
students’ culture and then ask them why that might be or why such
a phenomenon is found in Japan. This is an interesting subject for dis-

cussion in the students’ native language in secondary-school classes.

Activity 3: Imagining, Comparing

{6RKkH, EBAZ

Let's Compare Words Expressing Sound

Important expressions
® Sentence pattern
AlFBTY (%)
® Vocabulary
Names of animals, words (onomatopoeia) expressing the sounds

animals make

Necessary background knowledge
Knowledge of katakana and introductory grammatical knowledge

and competence

Preparation

® Photographs of animals (select from the TJF Photo Data Bank; see
Feature-3 for examples) or illustrations (may be downloaded from
Takarabako website).
Large-format size: 1 photograph for each animal
Card size: 1 set of animal photographs for each group

® Record the sound accompanying the photographs above or the il-
lustrations of animals that may be heard at the Takarabako website
on an MD or cassette tape. You may wish to arrange to play the
sounds directly from a PC in the classroom.

® Cards with the words for animal sounds: 1 card per animal

® Handout (the zoo) (may be downloaded from Takarabako website):

1 for each group

Procedure

1. Divide the students into small groups of a few students. Announce:
“HUOFEy 2 ix, BUTT, BPEZ. 5< ) L x5 (Today's
topic is animals. Let’s make a zoo) and introduce the words %ﬁ%
(animals) and %ﬁ%% 5 (zoo).

2. When showing the photographs (large-format size) of the animals,
ask with each one: “ Z ﬂtiﬁ'c § %" and have the students respond
in either Japanese or their own language. The responses can be
called for from the whole class or from one group at a time.

3. As the name of each animal comes up, display the photographs at the
front of the room, label them with the name of the animal below it in
katakana, and confirm the name that goes with each photograph.

4. When the photographs of all the animals are on display and all the
identifying names are in place, play the recording of one of the an-
1mal sounds prepared ahead of time, and ask in Japanese “Z @ﬁ%
i, filc g . (What animal is this?) The students will be expected

to answer in a sentence, “A{ X T ,” etc.
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5. Play the recordings of the other animals’ sounds and repeat the
same question-and-answer pattern for all.

6. Distribute a handout to each group and explain the rules of the ac-
tivity. The rules are described below (these may be explained in the
student’s native language).

1) Each group is assigned land for a zoo and cages.

2) The animals come from Japan.

3) The animals make sounds in Japanese.

4) Guess what animal is making this sound.

5) The group that guesses the animal correctly gets the animal.
6) The zoo that gets the most animals is the winner.

7. Atrandom, the teacher shows the cards with the words expressing
each animal sound to the class. After the students reading out the
word, have each group give the name of one animal they think cor-
responds to the sound. Hand over a card with the picture of the an-
imal to each group that gives the correct answer. The groups
receiving the cards place them on the handout and write the names
of the animals on the handout. This exercise can be useful for cul-
tivating a comparative standpoint, getting the learners to think of
the sound the animal makes in their native language, noting if it is
similar to the Japanese words, is completely different, or if there is
no sound in their language.

8. Show all of the cards with the sound words written on them, and
then declare the group with the most animals the winner.

9. To sum up, explain to the class: “ EI%X%) BRIEIAD, % U%}EI%?
$¥. °b. AAAaAKBoTclls £ ¥, zLcalefy 24,
BESE~HOHClE$ T, 2 LT HE%ED 7. (All of you
and all Japanese can hear the same sounds. But Japanese listen with
an ear accustomed to Japanese. They make words with that ear. You
hear with an ear accustomed to your native language. And you
make words with that ear.) This will help the students to become

aware that they themselves are influenced by their own culture.

Purpose of this activity

This activity is designed mainly for elementary school students. The
purpose of this activity is to make learning Japanese enjoyable and to
excite their interest in learning more.

Japanese is a language with a wealth of onomatopoeia and this ac-
tivity is intended to present this feature of the language and help stu-
dents become familiar with the typical rhythm of Japanese
onomatopoeia. The discovery that while the sounds themselves are
the same, there are differences in the way people who speak different
languages hear those sounds is important for students learning an-
other language. The learner becomes aware that he/she is speaking a
certain language and is under the influence of a certain culture. This
activity can provide the opportunity to learn about the diversity of

languages and cultures.

Report of experimental class

This activity was tested in a beginner university-level class using
about 20 minutes of a class (hour and a half). The two students in the
class were from the United States and Vietnam.

Taking into account that the students were at the beginner level,
the introduction of animals in the class made use of many verbal ques-
tions such as “~ X ADKIZIEA XD F T (X-san, do you and your
family have a dog?) and “7'% RO E L E T (How many pigs are
there in the photo?) and reviewed use of existential sentences and

counters. Also, the coincidence of this experimental class with the in-

troduction of the particle & used to express quotation made it possi-
ble to have the students practice verbal skills with the new sentence
pattern “(animal name) /& (name of language) T (onomatopoeic
word) & “?% & £9.” This provides more interesting patterns than the
somewhat monotonous strings of nouns used in practice of this topic
for university-level classes.

Apparently the differences in onomatopoeia from one language to
another are of considerable interest to language learners at the uni-
versity level, for there were a number of questions about the sounds
made by other animals (not introduced in the class) and comments
such as that there seems to be no fixed expression for the cry of an

elephant.

Tips for teachers
This activity is intended for language learners at the elementary
school level, but, as shown in the report of the experimental class, by
creatively adjusting the vocabulary and expressions used, the activ-
ity can be adapted for teaching secondary school students as well. It
is well suited to a wide variety of students, even those who have not
progressed to beginner-level sentences, by focusing on animal words
like “A X” and “% 2” and the sounds they make, “7 7 ¥” and
‘==

Also, you can omit using the cards for the onomatopoeia words,
giving them only verbally. In this case, it makes it a little more chal-
lenging to guess if the teacher does not try to imitate the actual sound
of the animal but pronounces the word just as it is written.

For secondary school students and above, the Takarabako website
introduces an activity for learning onomatopoeia using TJF Photo

Data Bank photographs which we hope you will find useful.

Names of animals and the sounds they make (examples)

Dog R VA%
Cat *a EF =S =S EFIEFTY
Cow A7 F=E=
Goat ¥
R=R=
Sheep EwY
Duck VA =¥.%
A =55 =
Goose AT aw
Bird (parakeet) PN M FavFarv
k3
Horse 1% EE=Y
Pig 7% ==
Frog Va7 yuasua/suasra
Chicken 27 [ Y araya—
Mouse I Fa—F 2—
Elephant VA% SNA—

Note from TJF
Please also see Takarabako 4 for an activity using a humorous ditty, “Gacho wa
gaa gaa” (Pai ga ippai, Wada Makoto, Bunka Shuppankyoku 2002).

Activity-4



Feature

TJF Photo Data Bank

Japanese Classes Using Photographs
from the TJF Photo Data Bank

D)) http://www.tjf.or.jp/takarabako/

What is the TJF Photo Data Bank?

In this issue, we introduce the TJF
Photo Data Bank reopened in May 2005
and activities designed for Japanese
language classes using photos from the
data bank. The first half of the issue
presents ideas and teaching plans for
classes introducing topics related to the
lives and culture of Japanese young
people. The second half introduces and
provides resources and information on

these topics.

http://www.tjf.or.jp/photodatabank_e/

] (@ TJF Photo Data Bank =]
@ htp o/ Fweww 4if or jp Aphotodatabank —j/index cai?la=e
Japanese | English | Chinese
SRR b e—L
S
TJF Photo Data Bank

) 1 Alist of new photos ¢ Access ranking ¢ Favorite photos ¢ Legin ¢ Membership registration

TJF Photo Data Bank, opened on May 2001, presents photographs
mainly taken either by high school students themselves or TJF, on the
topic of the daily lives of young Japanese from elementary school as
| well as junior and senior high school ages.

Photographs of young Japanese people of interest to teenagers
overseas are made available here. They are available for use in
foreign language education and cultural ing ed:

(& How 16 use this site

Three thousand photographs of Japan

are available free of charge!

Since May 2001, TJF has made available its data bank of photographs
showing daily life in Japan for use free of charge by Japanese-language
and social studies teachers in elementary and secondary schools over-
seas for classroom activities and teaching materials. Approximately
3,000 photographs, taken by high school students themselves and by
TJF, are accessible on the site.

Subject categories for photographs of young people

The photographs deal with aspects of the lives and thinking of Japa-
nese young people in which their peers in other countries may share an
interest. Grouped in such a way as to be useful for Japanese-language
teaching and education for understanding other cultures, the photo-
graphs fall into 15 categories (e.g., School and Education, Clothing and

Fashion, Social Life and Communication, Nature and Environment).

Convenient features of the data bank
Search in either English or Japanese (with hiragana, katakata,
kanji, or romaji)
The captions are given in both English and Japanese
List of New Photos: Check photos recently added to the data bank
Favorite Photos: Allows you to save selections of photos that you
often use

Access Ranking: Lists most popular top 20 photos

How Can You Use the Photos?

First, try accessing the site
Even those who have not yet registered for membership with the data
bank can search the database and view the photos in thumbnail size. If
you complete the membership registration—a very simple procedure—
you can freely display the photos in large size and download them.
For example, if you select the topic “Eating Out” from the
“Food”category, 71 photographs will be displayed.
You can also search using keywords. A search for “part-time work”

(or 723 A}), for example, will result in a list of 44 photographs.

Eating Out

Search

Outdoor festival stall selling roasted corn.

part-time work

Search

Working part-time at a cake bakery. Delivering mail during the
winter break.

Many teachers have found from experience how useful photographs
can be in awakening students’ interest in a new subject. Especially in
language education, photographs have many uses in introducing ma-

terial that is hard to fully explain in words, in providing vicarious ex-

Feature-1p

periences, and in encouraging understanding of other cultures. In this
issue we introduce some slightly more purposeful uses of the photo-
graphs than just as a classroom diversion or way of exciting students’

interest.



Activity 1: Observing, Reflecting Using the layout plan of a home and photographs provided here, introduce the various rooms in a
bEL  uz Japanese home. The learner can learn to explain the layout of his or her home and think about home

D%

and family relationships.
My Home

& Here are some of the photographs you can use » photographs of the different rooms of a Japanese home (for de-
tails, see Activity-1)

[Learner level: beginner]
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living room (Japanese-style room): ts018 living room (Western-style room): yy020 dining room: yk060
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kitchen and dining room: sm_p04_3

Japanese-style room: my_p05
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kitchen: yk044
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bedding closet: my036 : f— =
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bath: KENTARO039
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washbasin room: ok009
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study (father’s room): yk_p06 entrance hall: my_d05 stairway: yk037
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Activity 2: Imagining, Understanding

Making guesses about what they see in photographs and thinking about equivalents in their own cul-

ture will encourage students” understanding of other cultures. Thinking about what they see in the

brL
BIbIZE>TDX photographs with reference to their own culture and experiences will also facilitate students” moti-

What X Means to Us
[Learner level: beginner]

(for details see Activity-2)

Showing a photograph or illus-

Activity 3: Imagining, Comparing

o . N tration of an animal, play the
6RE), TBAZ sound it makes and learn the

Let’s Compare Words Expressing Sound .
8 P J names of animals and the words

[Learner level: beginner or intermediate]

expressing the sounds they make.
By comparing these onomatopoeic words with those used in their own lan-
guage, learners can deepen their understanding of Japanese onomatopoeia.
For intermediate-level students, photographs and sounds of the actions shown
therein may be used.

©Here are some of the photographs you can use » animal photographs, photographs show-
ing movements accompanying sounds (for details, see Activity-3 or Takarabako website)

Cat: yk031 Dog: yk032

Feature-3 »

vation to engage in expression-oriented activities.

& Here are some of the photographs you can use » photographs of the daily lives of Japanese high school students

Cow: sm034

Duck: yk_p02_3 Goat: 99139a



